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Abstract

The introduction of simple English sentences to early childhood is not an easy task. This is often a
problem for teachers. The purpose of this study is to investigate the introduction of the English
language by using a digital storytelling. This research is an action research. Subjects of research
include 20 children from group B (5-6 years) of Happy Kids Kindergarten in Palembang. The
finding shows that there is an enhancement in pre-cycle is 33%, to 59% in Cycle I. In Cycle Il is
79% and in Cycle Il is 97%. Thus, an increase of 26% from the pre-cycle to cycle I. Increased
20% from Cycle | to Cycle Il and increased 18% from Cycle Il to Cycle Il1l. The result of the
English introduction action through digital storytelling in early childhood shows a significant
percentage increase from cycle | to cycle Il, and cycle Ill. The increase in percentage indicates that
the use of digital storytelling can improve the process and the results of early childhood English
introduction in terms of meaning, show, imitate, and say simple English sentences Therefore, digital
storytelling based learning can be incorporated in the curriculum of Kindergarten.
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In daily life, the language can not be separated from human life. Language is one of the
aspects of child development that are essential for stimulated from an early age. Language is also a
major contribution to the development of a child. An early age is crucial to the children’s growth
and development for the future. Therefore, in early childhood education, educators are required to
understand the ability of the child, including the child's language ability. Mundhe (2015) states that
language skills are divided into two, namely: receptive and expressive. The receptive skill is
understanding, whereas expressive one is the expression or speech. There are four skills in English
Language, one is the receptive and another is the productive skill. In receptive skills, it includes two
skills: listening and reading skills and in productive skills, one is speaking and writing (p.1).

Early childhood’s English introduction can not be equated with teenagers and adults. Early
childhood’s English introduction was limited in simple sentences that are often encountered in the
environment. Kreshen (2002) states that language introduction is very similar to the process
children use in acquiring first and second languages. It requires meaningful interaction in the target
language--natural communication--in which speakers are concerned not with the form of their
utterances but with the messages they are conveying and understanding (p. 1). According to
research conducted by Rahmat (2010) shows that in Indonesia, in the last 10 years showed that
early childhood education institutions or Kindergarten kept racing to develop a program of Foreign
Language (English, Arabic, Mandarin) as one of the expertise developed and dominated by
children. Even for the managers believe that the value and popularity of Kindergarten is largely
determined by the quality of foreign language taught and mastered by children (pp: 78-79).
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Along with advances in information and communications technology, storytelling developed
in digital form known as digital storytelling. Ware (2006) states, “Naturally children can use
traditional storytelling to express themselves. However children awareness and confidence to tell an
interesting story that will grasp the audience’s attention is increased through digital storytelling.”
(pp. 45-54). This is grounded as stated by Bratitsis and Ziannas (2015) that digital storytelling is
the combination of traditional, oral narration with multimedia and communication tools. It is a form
of art which combines different types of multimedia material, including images, text, video clips,
audio narration and music to tell a short story on a particular topic or theme. (p. 233). Likewise
according to Robin (2016) that digital storytelling combines the art of telling stories with a mixture
of digital media, including text, pictures, recorded audio narration, music and video. These
multimedia elements are blended together using computer software, to tell a story that usually
revolves around a specific theme or topic and often contains a particular point of view (p.18).

The appropriate use of ICT allows children to develop language skills Jonassen and
Hernandez-Serrano (2002) state that there are three ways to support learning through storytelling.
First, they can be used as examples of notions or values that have been taught with direct learning.
Second, they can be presented as problems to be solved by the students. Third, stories can have an
advisory role and help students solve problems (pp. 65-77). Storytelling and learning are
inextricably intertwined because the process of composing a story is also a process of meaning-
making. Integrating opportunities for “storytelling” into coursework strengthens course participant
learning. DeNatale (2008) stated that through storytelling, students are asked to reflect on what they
know, to examine their (often unquestioned) assumptions, and — through a cyclical process of
revision — to record their “cognitive development process.” Because the stories provide a record of
students’ thinking, teachers can use them in assessing student progress toward learning goals (p. 2).

Various methods have been applied in introducing English vocabulary to early childhood,
but the results have not been up. Based on observations of children aged 5-6 years old of B Group
at Happy Kids Kindergarten in Palembang shows that teachers often have difficulties in
introducing English vocabulary to early childhood. Results of pre-cycle that was conducted in
September 2016 showed that of the 20 children expected to attend, only 15 children were present.
Of that number, no one gets a score of 3 (three) or Grows Up Expectations let alone 4 (four) or
Very Good Develops. They only get a score of 1 (one) or Not Developed and 2 (two) or Start
Developing for each assessment indicator, that is: to interpret, to show, to imitate and to say..

Observing the problems of English introduction for young children above, then the solution
is needed in order to provide optimal results in the process of learning English. One of them is by
applying the method of digital storytelling. Robin (2016) states that one of the most important
aspects of digital storytelling is that it can make learning more relevant for students. Digital
storytelling can encourage creativity as well as give students a voice as they use their stories to
share their ideas and feelings with others (p. 11). This study aims to know the introduction of
English through digital storytelling in early childhood. While in particular, this study aims to know
both the process and the results of the introduction of English through digital storytelling in early
childhood.

METHOD
Participants
The subjects were children in B group totaling of 20 children (5-6 years old).
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Assessments and Measures

The method used is Action Research. This action research was conducted at Happy Kids
Kindergarten in Palembang. Before carrying out this research, researcher formulated and
established a research procedure that consists of four stages: planning, implementation, observation,
and reflection. The implementation of this research was conducted collaboratively with classroom
teachers. Data analysis performed in this study is a qualitative descriptive by using an interactive
model, namely data reduction, data presentation, and conclusions. To determine the success and
effectiveness of research is defined performance indicators.

RESULTS AND DISCUSSION
Cycle |

In Cycle I, the average percentage of group B children of Happy Kids Kindergarten in
Palembang in saying simple English sentences is as follows: Not Grow 25%; Start Developing
45%; Expanding by Expectation 30%; And Growing Very Good 0%. Thus most of the children in
the Beginning Class category mean that in recognizing simple English sentences, the children still
have to be reminded or assisted by the teacher.

The result shows that the average percentage of the introduction of simple English sentences
of group B children of Happy Kids Kindergarten in Palembang reached 59%. Thus the average
percentage of the introduction of simple English sentences for the introduction of simple English
sentences of group B children of Happy Kids Kindergarten in Palembang is still in the category has
not met the success criteria of action (85%), although there is a 26% increase from Pre-cycle (33%).

English Introduction
70%

60%

50%
40%
30% m English Introduction
20%
10%
0% T 1

Pre-cycle Cycle|

Figure 1. Enhancement of Children’s English Introduction
Through Digital Storytelling from Pre-cycle to Cycle |

Cycle 11

In Cycle Il, the average percentage of group B children of Happy Kids Kindergarten in
Palembang in saying simple English sentences is as follows: Not Developed 0%; Start Developing
5%; Expanding According to Hope 80%; And Growing Very Good 15%. Thus most children in the
category of Growing Up Expectation means that in recognizing simple English sentences, the child
must still be reminded or assisted by the teacher. The result shows that the average percentage of
the introduction of simple English sentences of group B children of Happy Kids Kindergarten in
Palembang reached 79%. Thus the average percentage of the introduction of simple English
sentences of the group B children of Happy Kids Kindergarten in Palembang is still in the category
has not met the success criteria of the action (85%), although there is a 20% increase from Cycle |
(59%) and 46% from Pre-cycle (33%).
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Figure 2. Enhancement of Children’s English Introduction Through Digital Storytelling
from Pre-cycle to Cycle I and to Cycle 1l

Cycle 111

In Cycle Ill, the average percentage of group B children of Happy Kids Kindergarten in
Palembang in saying simple English sentences is as follows: Not Developed 0%; Start Developing
0%; Expanding by Expectation 10%; And Growing Very Good 90%. Thus most children in the
category of Very Good Growing means children are able to know simple English sentences
independently and can help their friends who do not know a simple sentence. The result shows that
the average percentage of the introduction of simple English sentences of group B children of
Happy Kids Kindergarten in Palembang reached 97%. Thus the average percentage of the
introduction of simple English sentences of group B children of Happy Kids Kindergarten in
Palembang in the category has met the success criteria of action (85%), there is an 18% increase of
the Cycle Il (79%), 38% increase from Cycle I (59%) and 64% from Pre-cycle (33%). The final
results can be seen below:

Table 1 Children's English Introduction of B Group of
Happy Kids Kindergarten in Palembang

Percentage per Cycle
ASpsEl Pre-Cycle | Cycle | | Cycle Il | Cycle 111
The Children’s 33% 59% 79% 97%
English introduction
Success criteria >75% >75% | >75% >75%
Enhancement - 26% 20% 18%
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Figure 3. Enhancement of Children’s English Introduction
Through Digital Storytelling

In Cycle I, the average percentage of the introduction of simple English sentences of group
B children of Happy Kids Kindergarten in Palembang (59%) is still in the category has not met the
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success criteria of action (85%), although there is an increase of 26% from Pre cycle (33 %). This
26% increase is in accordance with the attitude of children in digital storytelling activities using
power point presentations media that have not been able to attract children's attention maximally.
Teachers are not used to digital storytelling has an impact on the attitude of children. Digital
storytelling activities are not easy, this is reasonable because it involves a combination of narration
and use of multimedia. Bratitsis and Ziannas (2015) stated that digital storytelling is basically a
combination of traditional oral narration with multimedia and communication tools. It is an art form
that combines different types of multimedia materials, including images, text, video clips, audio and
music narration to tell a short story on a particular topic or theme. (p.233) Therefore, teachers
should be familiar with digital storytelling and impressions should also be interesting so that
children can enjoy the story.

In Cycle II, the average percentage of simple English sentences for children of Group B in
Happy Kids Palembang reached 79%. Thus the average percentage of the introduction of simple
English sentences of the group B children in Kindergarten Happy Kids Palembang is still in the
category has not met the success criteria of the action (85%), although there is a 20% increase from
Cycle I (59%) and 46% Of Pre cycle acquisition (33%). Teachers are getting used to digital
storytelling, even the teacher also improves the show in the form of story jumper. This has led
children to focus on the story and introduction of simple English sentences conveyed by the teacher.
Digital storytelling, should interest children both the story and the delivery. Digital-based stories
can capture children's attention. Lathem, as quoted by Papadimitriou et al. (2013) stated that digital
storytelling is a combination of traditional oral stories with 21st century multimedia and ICT tools.
It is a process that combines digital media to enrich and enhance written or oral stories. (p.389)
Similarly Mallan, as quoted by Phillip (2016) states that, telling is clearly a social experience with
oral narrative, combining linguistic features that display "sophistication that goes beyond the level
of conversation.” (p.1) Thus, interesting digital storytelling can help the child in connection with the
introduction of simple English sentences as one form of oral competence.

In Cycle 111, the average percentage of simple English sentences for children of Group B in
Happy Kids Palembang reached 97%. Thus the average percentage of the introduction of simple
English sentences of group B children in Happy Kids Palembang Kindergarten in the category has
met the success criteria of action (85%), there is an increase of 18% from the acquisition of Cycle Il
(79%), there is an increase of 38% Of Cycle | (59%) and 64% from Pre cycle (33%). Teacher is
familiar with the digital storytelling and can tell the story comfortably. Especially in the third cycle
of teachers using animation film in the form of live images with sound effects in accordance with
the situation to make the child can enjoy and interact with his teacher maximum. Razmi, Pourali,
and Nozad (2014) stated that introducing digital storytelling as a high-quality technology to collect,
create, examine, and merge visual images with text. (p. 1542). Integrating visual images with
written texts can expand and accelerate students' understanding by increasing interest in finding
new ideas. Similarly, according to Tendero (2006:) that digital storytelling is very helpful to
teachers in the introduction of English. (p.172) Digital stories are efficient in facilitating the
teacher's efforts to capture class moments to reflect and revise practices, as well as to develop
teaching awareness. Thus, the application of interesting digital storytelling can help the introduction
of simple English language sentences of early childhood.

CONCLUSSION
The conclusion that can be drawn from the conduct of research for 3 cycles, as follows:

1. Introduction process of English through digital storytelling in early childhood interesting
especially animated movie impressions make children enjoy the story while actively interacting
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with the teacher. Children are motivated to know English through the process of meaning,
showing, imitating, and uttering simple sentences.

2. Introduction of English through digital storytelling in early childhood shows an increase in
percentage from cycle | to cycle Il, and cycle Ill. The increase in the average percentage of
introduction of simple English sentences of early childhood suggests that the use of digital
storytelling in general can help the introduction of early childhood English.

Thus it can be concluded that the use of digital storytelling can improve the process and the
results of early childhood English introduction in terms of meaning, show, imitate, and say simple
English sentences. The use of digital storytelling can help the introduction of English in early
childhood. Therefore, digital storytelling based learning can be incorporated in the curriculum of
Kindergarten.
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