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Abstract: This present study aims to describe the pattern of partnerships between schools and
families in basic education as part of character building for students in the context of informal learning
in primary schools. The study was conducted using a descriptive qualitative approach with 9 school
principals and committee members as participants. Participants were recruited from both public and
private schools based on regional representation. Data analysis was conducted inductively by linking
of family involvement aspects with interactive analysis. The results showed that character building
is the responsibility of both the schools and families which is achieved through priority programs
implemented in all elementary schools. These programs involved institutional cooperation, family-
school collaboration at home and family-teacher communication. The study also found that involvement
in all elementary schools was mostly represented by mothers (85%). Character building can also
be done by accelerating school-family partnership in a more informal learning context. Through this
families and schools go hand in hand promoting culture of achievement, literacy related habits five
principles which comprise smile, greeting, say hello, polite, well-mannered and five involvement
which are corporation, community leaders in the villages, universities, family and city government.
Involving families in children's education evidently provides confidence, comfort and enthusiasm in
learning at home and at school.
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KEMITRAAN SEKOLAH DAN KELUARGA: KONTEKS PEMBELAJARAN
INFORMAL DALAM MEMBANGUN KARAKTER ANAK

Abstrak: Artikel ini bertujuan untuk mendeskripsikan pola kemitraan antara keluarga dan sekolah
dalam pendidikan dasar sebagai bagian dari pembentukan karakter siswa dalam konteks pembelajaran
informal di sekolah dasar. Penelitian ini dilakukan dengan pendekatan kualitatif deskriptif dengan
partisipan 9 kepala sekolah dan komite sekolah. Peserta direkrut dari sekolah negeri dan swasta
berdasarkan keterwakilan wilayah. Analisis data dilakukan secara induktif dengan mengaitkan aspek
keterlibatan keluarga dengan analisis interaktif. Hasil penelitian menunjukkan bahwa pembangunan
karakter merupakan tanggung jawab sekolah dan keluarga yang dicapai melalui program prioritas
yang dilaksanakan di semua sekolah dasar. Program-program ini melibatkan kerjasama kelembagaan,
kerjasama keluarga-sekolah di rumah dan komunikasi keluarga-quru. Studi ini juga menemukan bahwa

VISI : Jurnal limiah PTK PNF - Vol. 15 No. 2, Desember 2020 i8S



mailto:robertus_bs@uny.ac.id
mailto:swisni@uny.ac.id
mailto:ermakusumawardani@uny.ac.id

School and Family Partnership...

keterlibatan di semua sekolah dasar sebagian besar diwakili oleh ibu (85%). Pengembangan karakter
juga dapat dilakukan dengan mempercepat kemitraan sekolah-keluarga dalam konteks pembelajaran
yang lebih informal. Melalui ini keluarga dan sekolah bahu membahu mempromosikan budaya
berprestasi, lima prinsip terkait kebiasaan literasi yaitu senyum, sapa, sopan, santun, menanyakan
kabar dan lima keterlibatan yaitu korporasi, tokoh masyarakat di desa, perguruan tinggi, keluarga
dan pemerintah kota. Melibatkan keluarga dalam pendidikan anak ternyata memberikan rasa percaya
diri, kenyamanan dan semangat dalam belajar di rumah dan di sekolah.

Kata-kata Kunci: karakter, kemitraan, kolaborasi, pembelajaran informal

INTRODUCTION

Building people’s personality and nobility is
uneasy. Aside from the fact that science, technology,
information, and globalization has progressed
so quickly, a structured and massive infiltration
in the fields of economics, politics and ideology
have provided serious challenges. The waves of
globalization and those challenges do not only
bring positive but also certainly negative impacts,
especially for the young generation, including
children. Hate speeches publicly exhibited by adult
even by the elites and intellectuals, consciously
or unconsciously influence children’s personality
to lose temper easily, even in an extreme case, it
could evoke radical thoughts and attitude which
potentially threaten the national unity. Creative and
cheerful children and youth who experience cultural
degradation could turn into bullying, drug abuse,
irrational, radical, and temperamental individuals.

One third of Indonesia's population are
children. Therefore, appropriate policies are
needed to improve children's welfare and save
a better future for the nation's young generation.
The Central Bureau of Statistics (2015) shows that
number of Indonesian children aged 0-17 years were
approximately 82.85 million, they are the prospective
Indonesian generation who will contribute to national
development. The complexity of the nation's problems
cannot be solved one-sidedly by the government
as the one who establishes policy and attempt to
implement it within the society. Measures to tackle
those problems require involvement of education
institution at all levels, communities, and religious
institutions (Rusniati, 2015). It is through education
that offers freedom, sincerity and fun atmosphere,
violations could be reduced. Lengrand (1970) argues
that education today should not be about "heaps
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of piles knowledge but individual development,
achieving increased self-realization as a successive
result experience. Faure et al. (1972) emphasized
that democracy is of "everyone's right to realize his
or her own potential and to share in building your own
time. Itis also worth noting, as they champion life and
living education (formal, informal, and non-formal)
and learning, they share the changing relationship
between educational practice and individual needs.
Several studies have explained that education puts
its interests on the social development of children's
personality and this focus has been derived from a
humanist educational paradigm. This paradigm calls
for education humanization.

Education humanization is interested in the
process of education that helps people deals with
humanitarian issues by integrating human values
into educational activities, school artifacts, families
and communities. Education is a humanitarian
problem, so the involvement of families, schools and
communities in the partnership model is a conflict
resolution that can be applied in elementary schools
(Tilaar, 2002; El Nokali et al., 2010). Many research
studies in education concerning the involvement
of families, schools and communities in fulfilling
children's educational needs are evidence that the
issue of education does not only involve government
but all components of the nation. The findings of the
study conducted by Hoover-Dempsey, K., Walker, J.,
Sandler, H., Whetsel, D., Green, C., Wilkins, A., &
Closson, K. (2005) have shown that the involvement
of parents in the process of education in schools
plays an important role in helping students in
learning. Parents’ involvement also contributes to
shape children’s behavior that support their schools,
teachers and environment; as well as to adapt well


https://www.ncbi.nlm.nih.gov/pubmed/?term=El Nokali NE%5BAuthor%5D&cauthor=true&cauthor_uid=20573118

to globalization impacts that can be influence on the
character of the child (Hoover-Dempsey et al., 2005).
Hoover-Dempsey et al. (2005) explain in detail the
roles, forms, and patterns of parental involvement
at school.

Research on humanistic education has been
widely carried out by educational researchers.
Integrating humanitarian values into the curriculum
and religious activities could help children to
develop humanistic behavior as dynamic and active
individuals. Shan (2017), showed that using harmony
as an ideal to address or divert attention away from
social conflicts or ecological problems, as a result
of modernization, how would a re-engagement
with Confucian humanism. The value of humanistic
education in developing their potential lies in
the learning process and development of school
culture. The humanistic values are categorized into
two. The first is the humanistic value that exists in
learning process and includes learning approach
and methods, while the second humanistic value
is comprised in the development of school culture,
which includes inclusive school culture and its
activities (Suswanto, et al., 2015). Humanistic
education models with conflict resolution paradigm
as described above become the reference accelerate
partnerships between schools and families.

In 2017, based on the archived documents
from the Office of Education Affair in Yogyakarta,
there were 167 public and private elementary
schools in 14 sub-districts in Yogyakarta. Almost
every sub-district has 1 or 2 public or private
schools classified as superior schools due to their
quality teaching staff, high students’ achievement,
learning processes, learning content, infrastructure,
curriculum and other factors which go above
national standards. Even so, since 2011, learning
process in primary education levels in Yogyakarta
uses culture-based curriculum as declared by the
Governor of DIY. This is a proof that Yogyakarta
is concerned with humanistic education in conflict
resolution paradigm. Faure et al. (1972) pay
particular attention to what he calls the 'alienation
of personality' class conflict and division of labor.
For him, it is important to build a learning society
that embodies a complete human being, "in all the
richness of his personality, the complexity of his
forms of expression and commitment - as individuals,
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members of the family and community, citizens and
producers, likewise, Dave (1976), besides that life
education must be done in order to improve the
quality of individual life. Both social community
and family expect that humanistic education is
integrated into school’s programs thereby building
children’s character. To meet their expectation, a
partnership-based education intervention is needed.
Educational humanization has a conflict resolution
paradigm in its implementation by involving schools,
communities, and families who feel attached and
attempt to collaborate for a national integrity. The
opportunities of school-community partnerships
pose for students’ learning continue to generate
the attention of educational stakeholders (Williems
& Gonzales, 2012).

Educational units such as families and
educators in primary schools are strategic agents
in building children’s character provided here is a
collaboration in an accelerated pattern of partnership
between schools and families on an ongoing basis.
Armstrong (2006) asserts that the best schools
respect student differences, by using appropriate
practical examples and promoting a humanitarian
approach to education. These elements include
(a) play-based-learning for early young child, (b)
thematic learning for elementary school students.

This article attempts to describe family
involvement in primary education as a part of the
accelerated partnerships between schools and
families. Hornby & Lafaele (2011) showed that the
gap between rhetoric and reality of family involvement
because of the influence of factors at the parent
and family, child, parent—teacher and societal levels
which act as barriers to the development of effective
activities. This study involved public and private
primary schools, which ranged from the reputable
schools which students come from upper middle family
background and the suburban schools which most
students come from poor families. The assumption is
that families of the students who go to the reputable
school could have higher involvement compared
to those of the students who go to the suburban
schools. Through family involvement indicators in
attending school meetings such as annual meetings
and parenting classes, parents could be the resource
persons in school activities and actively participate in
students’ art classes and self-development activities.
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RESEARCH METHODOLOGY

Nine public and private elementary schools
in Yogyakarta were selected as samples based
on the district distribution system to achieve
representativeness in building understanding of
school, family and community partnerships.

Table 1.
Number of Samples Based on Rayonization
Elementary
Rayon School Element_ary_school
criteria
Public Private
North 1 1 ) )
1. Primary/superior
South 1 1
school
West 1
2. Suburban schools
East 1 1

Processed from the Yogyakarta Education Office
2017.

The study was conducted using a qualitative
approach: The data was collected using series of
focus group discussions in which family involvement
in education and the possibility of accelerating
partnerships between schools, families and
communities were discussed. By purposive sampling
technique, researcher determine subject research

that will be main data. School committees, principals
and class associations are those who are expected
to assist researchers in developing ideas about this
partnership. Aspects of family involvement in children
education in school are deepened FGD into three
including whether or not they (1) attend meetings held
by education units; (2) parenting; (3) become resource
persons in school activities; (4) have an active role in
the stage activities at the end of the academic year.
The data were collected then analyzed inductively
to find the partnership patterns between school
and family and the possibility of accelerating this
partnership that can help building the character
of elementary school children. Researcher using
recorder to collect data and use interactive analyze
to analyze data from audio into transcript. And also
researcher use a note for member check the data.

This study is limited to urban areas in Indonesia
and focuses on involving families and schools
to accelerate the partnership to shape children's
character in elementary school context. Although
this study was carried out in Indonesia, the results of
this study can be compared and developed in other
countries with similar characteristics, especially in
multicultural countries.

FINDINGS AND DISCUSSION

Findings
School — Family Partnership

This study found the significance of partnership
model in the elementary school level for the children.
Not only in terms of their intellectual development but
also in terms of the efforts to build their character.
Positive habits, such as discipline, honest, responsible
were achieved through the implementation of five
principles (smile, greeting, say hello, polite and well-
mannered). Those five habits are integrated into
several school activities including positive habits at
home to sustain its educational value. Fiecha (2012)
argue that the benefits were not just for the parents.
Of course they were for the children because the
child self esteem grew, their ability to relate to their
parents grew. To manage relationship, the actual
skill of reading to your children, they were given the
confidence and the skills to be able to do that.

All elementary schools have involved family
and they determined the involvement divided into
four activities, which are attending meetings held by
schools, attending parenting classes, being resource

persons in school activities and participating in
children's self-development activities. So, it can be
explained that all involvement aspects are expanded
by the primary schools. The distinguishing results
lie in the percentage of involvement such as type of
schools and percentage of family involvement.

In general, the data shows that the percentage
of family involvement in all schools in terms of
attending school meetings reached above 85% in
the reputable schools, while the involvement in the
suburban schools reached 70%-85%, regardless
fathers or mothers who collected the academic
report.

Table 2.
Family Involvement Education at School

Involvement Description of activities

Attending Discussing school problems
schools meet- Preparing efforts to improve school’'s
ings quality
Improving the quality of learning
Devising plans to develop infra-
structure
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Involvement Description of activities

Collecting school exam results and
academic reports

Assisting in planning school pro-
grams

Attending par-
enting classes

Participating in WhatsApp class
and group

Joining parent meeting

Joining parenting forum

Being a re-
source person
at school ac-
tivities

Carrying out morning activities
Implementing skills (keputrian)
Joining parenting discussion with
the invited psychologists

Participating
in art perfor-
mance at the
end of learning

Attending art performances
Participating as a committee
Providing food and beverages

As shown in table 2, the involvement of fathers
appears to demonstrate a lower percentage in all
aspects, especially in spiritual activities. The fathers’
involvement in religious aspects is much smaller
compared to mothers. The data related to family
involvement in terms of building character through
informal learning can be seen in the following table.

Table 3.
Family Involvement in Elementary Schools
% of family
Aspect of Engagement involvement
Father Mother
Attending schools meetings 50-60 80-90
Attending parenting classes 10-20 80-90
Being a resource person at 10-20 80-85
school activities
Participating in art performance  80-90 80-90

at the end of academic year

From table 3, the participation of both parents
in elementary schools is quite high. This condition is
likely due to parents' care in giving children greater
confidence, pride, joy and enthusiasm in character
development through arts.

Accelerated Partnership Pattern

According to Epstein & Sheldon (2002) that
school, family and community cooperation is a
multidimensional concept which together have the
responsibility to improve and develop students'
academics so that it will affect children's education
and development. Multidimensional means that
cooperation is carried out in various ways or
dimensions. Cooperation is not only a parent-teacher
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meeting, but also involves parents in various roles.
The study found 3 partnership patterns in the context
of informal learning. This means that all activities
were developed from children's educational needs
at school, at home and in the community were
intended to build children’s character. This finding was
also found in several studies in different countries.
The involvement patterns include institutional
cooperation, family-school collaboration at home
and family-teacher communication patterns. Parents’
involvement had implications for children's academic
performance and school quality (Lee & Bowen, 2006;
Topor et al., 2010). It was also mentioned that family
involvement may depend on socioeconomic status,
parents’ expectations, and parenting styles. A myriad
of research studies on school improvement suggests
that involving all members of the school community
provides an important foundation for successful
school improvement efforts (Cotton et al., 2006).

The complexity of the role, task and function
of school-family bond in building children’s character
through accelerated partnerships in education results
in a patterned cooperation. The partnership between
school and family is achieved through institutional
partnership, such as school committee meeting,
parent meeting, parenting groups or parenting forums.
School priority programs which include 4 aspects
of involvement were organized with a partnership
model to improve school quality and learning quality.
The school and learning quality were integrated into
the curriculum and the curriculum was built together
by the family and school to shape the children’s
character. This model of institutional partnership
is a basic pattern developed by all investigated
elementary schools.

School — Family Collaboration at Home

The pattern of family-school partnership
was designed simply to fulfil children's educational
needs at home, especially in supervising as well as
accompanying children studying and doing school
assignments. This partnership further highlights
aspects of the consistency of educating children at
home in the context of informal learning. This kind of
learning takes account of being disciplined, honest,
caring for the environment, and other positive habits
which might be developed along primary school
ages. According to Keith & Girling (1991) it provides
an understanding that there are three models of
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relationships between schools and their stakeholders,
namely professionals, advocacy and partnerships. The
professional model is more in the service of school
employees and experts. So that the relationship is
more one way. Then the advocacy model places more
on the role of opposition efforts to education policy
in general and schools in particular. The partnership
model contains the division of responsibilities and
initiatives between families, schools and communities
that aim at achieving educational targets. So that all
parties will participate in activities related to school.
Thus the partnership focuses more on involvement
based on personal interests, so that parents are
voluntarily involved in making decisions based on the
needs of the child.

Parents
//\\
Schoii///
Children —

Figure 1. Family-school Collaboration at Home

Collaboration with Supervising Schools and Sub
Urban Schools

Supervising

School
-

~_
Suburban
School

~

Suburban

School
Suburbaﬁ\y‘\\-/////

Figure 2. Collaboration Supervising-suburban Schools

A good partnership pattern in elementary
school employed a supervising school which
served as a coach and was responsible for helping
other schools that have lower quality in terms of
infrastructure, teacher, students, learning process and
school culture. Supervision and academic monitoring
are likely to be provided for the elementary schools
which are located within the same district.

The partnership pattern between schools
and families at school and at home has general
implications for the schools’ quality, learning quality,
and children’s behavior. The school's priority
programs which were performed through accelerating
involvement of various parties showed the school

policy with decentralization. It implies that education
program cannot be separated from those parties who
promote character building

Partnership acceleration developed by schools
and family involves the Yogyakarta sultanate to
explore noble values and to involve the surrounding
community. It also engages universities, which served
as a partner in developing ideas for schools’ and
corporation’s advancement and supporting funding
as well as other facilitation installment. In general,
the partnership built by the school can be seen in the
following figure.

School
Principal /
Class

Another School Curricular

School
Quality
School

Commitees Building
Children's
School Character

Parents Class Quality

Family/
Parents
Parents Forum

Parents Extra
Association Curricular

Figure 3. The Pattern of Developing School-Parents
Partnerships

Supporting
Children's Learning
Ecology

School
Priority
Program

Interactive
Learning Process
Among School,
Family And
Community-based
Value System

Social

Environment Children With

Character And
Cultural
Literacy

Facilities For
Learning
Activities And
Playground

(Family,
Community,
Peers, Adults)

Family’s
Expectation

Figure 4. Pattern of Family Involvement in School

Discussion

It is clear and indisputable that parental
involvement has a very broad positive impact.
Greenwood & Hickman (Gurbiztirk & Sad, 2010)
showed that involvement of parent at school give
a positive effect, it can be observed from learning
acts as a gel that helps to make learning for children
pleasant and encourages them to work even more
as they seek to make those closest to them proud.
Although many educators and schools agree with
and support the concept of parental involvement and
its impact on children from preschool to high school,
many also do not convey knowledge or guidance in
planning, implementing, and achieving outcomes.
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The national-level school partnership network
formed by Joyce Eipstein (2002) develops six types
of parental involvement based on the overlapping
spheres of influence theory model. Each type of
engagement consists of many different activities to
promote and forge partnerships. Each type produces
different outcomes for children, parents, educators,
and schools, depending on how well each type of
parental involvement is designed, planned, and
implemented. But what is certain is that each school
must pay attention to the needs of its surroundings.

Partnerships that are based on long-term,
warm, responsive, and consistent cooperation,
become the strongest predictors of academic
achievement of elementary school children.
Studying at home could help students to enhance
understanding upon the lessons and experience
gained at school. Continuous exposure might
construct their knowledge, positive habits, and
academic achievements. (Fiecha, 2012; Hatimah,
2016). It could also be supported by the school
atmosphere, teachers’ attitudes and teachers’
attention to provide encouragement and appreciation
for children. In this context informal learning, the
Directorate General of Early Childhood Education
and Community Education (2015) suggests the
importance of family partnerships, education
units and the community to build an educational
ecosystem that fosters students’ character and
culture of pursuing achievement. Besides, Wilder
(2014) also reviewed from nine meta-analyses,
then the result showed that relationship between
parent involvement and academic achievement was
positive. The findings in this study have similarities
in terms of acceleration of partnership patterns with
school management and the community needs.

The stages of building partnerships with parents
according to Molloy, et al (1995) are as follows:

1. Starting a partnership

Schools provide initial stimulants in
analyzing both students, parents and schools.
The needs of the three parties form the basis
for starting a partnership. Schools in this stage
also do not leave the partnership culture that has
existed before. So that it can be a reference for
further activities.

2. Forming partnerships
The formation of a parent-school partnership
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requires a different pattern from the others.
Persuasive patterns are an option in attracting
parents' attention to children's problems. Informal
packaging is a way of building partnerships
before leading to formal forms of activity. The
effectiveness of partnerships in building children's
abilities is further sharpened by the presence of
facilitators who are skilled and neutral who are
tailored to the needs. The place of implementation
is not only at school but outside of school is an
option so that implementation can have a more
informal atmosphere. Forming a partnership is not
easy, but the impact of this partnership is huge
for various parties.

3. Develop a shared vision

Parents and schools then make an
agreement on a vision that becomes a common
goal. Both parties think about the goals to be
achieved and the means used to achieve these
goals. From the thoughts that have emerged, it is
expected that they will be fully responsible for the
implementation, continuity and linkage of activities.

4. Collaborative action

Activities that are carried out must be able
to show real interactions between children and
parents and schools. So that the activities carried
out involve various parties so that cooperation
can really be felt. Collaborative action can be
linked to existing programs from the school or
new ones planned according to the agreements
that have been made. In addition, creating
cooperation between parents and children can
also be seen from homework and assignments
given by the teacher by the child.

In addition, also reminds us that partnerships
cannot be separated from the principles of
accountability and independence. The independence
in question is related to politics in that as much as
possible not to side with certain groups. Then it is
also related to financial independence which also
even though it will get assistance from various
parties but still holds the principle of accountability.

Partnership groups that have been formed
cannot be separated from the background in
strengthening one of the groups. As James, A.G.,
Rudy, D. & Dotterer (2019) showed about the
important to understand some aspect from outside
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school, such the enriching experiences parents
provide, influence the academic success of students.
This is as explained by White & Wehlage (1995)
which emphasizes professionalism and a program
to start a partnership. This means that in starting a
partnership using a political strategy by inviting other
parties or institutions that are more in favor of the
group that needs strengthening.

Partnership acceleration activities vary among
schools and should represent the unique needs
of each school. The common community partners
consist of ten categories: businesses/corporations;
universities and educational institutions; government
and military agencies; health care organizations;
faith organizations; national service and volunteer
organizations; senior citizens’ organizations; cultural
and recreational institutions; other community-based
organizations; and individuals within the community.
Most partnership activities were reported to be
student-centered, family-centered, school-centered,
and community-centered. Furthermore, the activities
that provided the greatest impact were student-

centered activities, which were focused on building
relationship and promoting a greater understanding
of life beyond the classroom (Strickland, 2016).

Building character of elementary school-aged
children is not a simple job. Family involvement in
educational activities at school as well as learning
activities at home indicates that building children’s
character is a shared responsibility. Through
the acceleration of a systematic partnership
between families, schools, the community and
other educational institutions that concern children’
education and their future, partnership models are
increasingly developing.

Collaboration between schools and families
has been carried out based on the knowledge
development and the community needs. This kind
of partnership was also developed by several
parties, such as community leaders in the villages,
the Sultanate people, universities and corporations,
who strengthen its partnership network. The ideal
conditions cannot always be realized due to several
factors.

CONCLUSION

Parental involvement has a very broad positive
impact. Although many educators and schools agree
with and support the concept of parental involvement
and its impact on children from preschool to high
school. Partnerships that are based on long-term,
warm, responsive, and consistent cooperation, become
the strongest predictors of academic achievement
of elementary school children. Studying at home
could help students to enhance understanding
upon the lessons and experience gained at school.
Partnerships cannot be separated from the principles of

accountability and independence. The independence in
question is related to politics in that as much as possible
not to side with certain groups. Building character is
the responsibility of schools and families which was
achieved through priority programs implemented in
all elementary schools. These programs involved
institutional cooperation, family-school collaboration
at home and family-teacher communication patterns.
Involving families in children's education evidently
provides confidence, comfort and enthusiasm in
learning at home and at school.
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