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ABSTRACT 

The theme of local wisdom is an example of an interesting theme in writing activities and could be 

developed into a work that contributes to the creative industry and teach cultural values and national 

identity. In language learning, writing is one of the important skills in reconstructing grammar, 

vocabulary, and supporting the use of spoken language. Currently, writing skills can also be measured 

using global measurement standards. The standard is the CEFR (Common European Framework of 

Reference) which has been used in the European Region. Likewise, the English Literature study 

program at the State University of Jakarta also teaches writing skills or other skills with CEFR 

standards. However, in teaching Writing course, lecturers use various references or sources for 

learning. This means that there are no teaching materials arranged in the form of modules or textbooks 

as the main reference. Therefore, this research was designed in a research and development scheme to 

compile teaching materials which contains local wisdom. 
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INTRODUCTION 

Writing is an activity of pouring ideas or 

thoughts from our mind into written text. This 

is in line with how writing means making 

connection through writing. (Siddik, 2016: 3-

4). By writing, we will feel more meaningful, 

as stated by Morley (2007: 3) that,” Writing is 

so absorbing and involving that it can make 

you feel more alive–concentrated yet 

euphoric.” Which means, through writing, it is 

able to make a person express emotions, 

feelings, and dreams freely. Writing also has 

an impact on a person's mindset. By doing the 

act of writing often, a person is also able to 

think critically and develop one's creativity. 

This is as explained by Siddik (2016: 5) that 

with this act of writing, it eminently expands 

the range of communication between the writer 

and the reader, which is not only for readers in 

the author’s lifetime, but also current and 

future readers. That is, with the writing done 

by the author, it will be useful for the coming 

generations. In language learning, Writing 

skills training is an important skill learning that 

also requires process. As a course that trains 

students to hone their ability to reflect creative 

ideas in writing, they have a lot of experience 

in the field, including interactions with the 

community and other experiences related to 

their environment. Meanwhile, the experience 

of writing does not only discuss about oneself 

and society, but also discusses the culture that 

is inherent and experienced by the community. 

This is in accordance with Nayla's statement 

(2018:11) that the ideas raised by students are 

diverse, not only about the world of the 

adolescent, but also raising issues regarding 

the social life of society at large. It can be said 

that experience has a role in developing 

students’ ideas and creativity. However, in 

reality, there are students who still have 

difficulties in learning this course due to lack 

of experience. This is in accordance with the 

findings of Manuaba (2010: 155) that some 

literature students have experience and there 

are those who do not have writing experience 

nor skills that they feel they do not have 

sufficient abilities which then has implications 

for the productivity of the work produced.  

This condition is with certainty inversely 

proportional to the fact that writing has 

become part of the needs of the global industry 

as stated by Paat (2014:145) regarding the 

design of creative writing specialization at the 

Jakarta Creative Media State Polytechnic. In 

his research, Paat explained that the basics of 
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writing courses should cover the process of 

writing from an empty idea to becoming a 

commodity (industry) so that writing can 

become a creative industry. In addition to the 

basics of writing, discussion of media 

intersections (tools, industry, society, and 

content) is also needed in creative writing so 

that creative writing cannot be separated from 

context, including media content and media 

morphosis. Based on this statement, it can be 

said that writing can be a commodity that has 

good prospects in the current era of 

globalization. Themes about culture or local 

wisdom are examples of interesting themes to 

be developed into works that contribute to the 

creative industry. With the idea of local 

wisdom or culture, it is hoped that it can help 

students and novice writers find creative ideas 

in learning activities and instil cultural values 

and national identity. 

In addition, themes that are close to culture are 

also interesting for students, this is as stated by 

Widhayani (2019: 22-23) that lesson materials 

are very close to the lesson objectives, such as 

when teaching BIPA to foreign students, 

Indonesian culture and language are integrated 

into the lessons to make learning Indonesian 

easier. Thus, it can be said that materials about 

culture also plays a role in language learning.  

To support the learning of writing skills and 

encourage creativity, it is necessary to prepare 

conceptual learning by taking into account 

several components, such as learning tools, 

teaching materials and evaluations. Teaching 

materials, as one of the components in 

learning, plays a role as the material during 

learning activities. The distribution of the 

material needs to be adjusted to the learning 

achievement so that the purpose of writing 

skills can be carried out properly.       Before 

starting the learning activities, a teacher, 

lecturer, instructor or tutor needs to prepare 

learning materials that can be obtained from 

textbooks or other relevant books. This is in 

line with Nurhasanah's statement in her writing 

(2017: 68) stating that teaching materials 

prepared by lecturers determine the success of 

their students, teaching materials can also be 

designed and arranged systematically so that 

students can study independently. According 

to Panen and Purwanto in Nurhasanah (2017: 

68) revealed that teaching materials are 

materials or subject matter that are 

systematically arranged, which are used by 

teachers and students in the learning process. 

Nurhasanah (2017: 68) also stated that the 

function of teaching materials can be divided 

into two, namely the function of teaching 

materials for teaching staff and the function of 

teaching materials for learners or students. 

Teaching materials for teaching staff function 

to support educators as facilitators in learning, 

namely guiding and directing studies so that 

students can learn independently and 

purposefully. While the function for learners is 

to help students or learners in studying the 

material without a time limit even though they 

are not face to face with educators or lecturers. 

Thus, in the preparation of teaching materials, 

it is necessary to use good, easy-to-understand 

language so that students are able to master the 

material being taught. This is in accordance 

with the function of teaching materials as a 

means of communication between teachers 

and students so that they are able to motivate 

students in studying the material provided. 

(LP3M UNJ, 2020: 42)  

In developing learning materials, standards are 

needed. One of the standards in language 

learning today is the CEFR (Common 

European Framework of Reference). CEFR is 

a standard in describing language skills which 

has been designed in stages. CEFR has been 

used in European countries in an academic 

environment, especially in learning a second or 

foreign language. CEFR formulates the level 

of language proficiency into 6 levels, namely 

from A1 to C2, which is then divided into three 

groups, namely basic user, independent user, 

and proficient user. In formulating the level of 

language proficiency, the CEFR has a scale or 

level of illustrative depiction of the CEFR 

which consist of several steps.  One of them is 

communicative language activities and 

strategies. The strategies and activities include 

reception, production, interaction, mediation. 

(Council of Europe, 2001: 47). 

Several researchers have conducted studies 

related to Writing and CEFR teaching 

materials. First is Ulya's research (2020: 74-

83) regarding the Development of the E-

Module Writing for Professional Context with 
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CEFR Standards Based on the Characteristics 

of Pekalongan, a Creative City. In this study, it 

can be seen that the e-module is used in the 

digital learning of Writing for Professional 

Context in the context of technological needs 

in learning. In addition, other studies related to 

CEFR is a research conducted by Nurdianto 

(2020) entitled Learning Arabic Based on the 

Common European Framework of Reference 

For Language (CEFR) in Indonesia. In this 

study, it was concluded that the 

implementation of the CEFR program in 

learning Arabic in Indonesia requires several 

considerations, one of which is the availability 

of a curriculum with an insight into the culture 

of the archipelago. From the research sample, 

we can see that there is a conformity or cultural 

involvement in language learning even though 

using the CEFR standard.  

With several findings related to students' 

difficulties in expressing creative ideas for 

writing, as well as the development of 

standards in measuring language skills, this 

research intends to design a model of teaching 

materials for the CEFR standard Writing 

course by analysing the needs and the design 

of teaching materials by focusing on the ones 

that contains local and global wisdom. 

Therefore, it is hoped that with this research, 

there will be new innovations within the study 

of writing that are CEFR standard but also still 

prioritize and maintain the national identity 

through local wisdom. This innovation is 

expected to give contribution to the State 

University of Jakarta. The problem 

formulation in this research is: What is the 

model for teaching materials for the Writing 

course in the English Literature study program 

and How to develop a model for teaching 

materials for the Writing course that has a 

CEFR standard as well as containing local 

wisdom? 

The subject of this research is the English 

Literature study program at U which involves 

students of the English literature study 

program at the State University of Jakarta who 

have taken the Writing course or are currently 

taking the Writing course and lecturers who 

are teaching the course. The data collection 

technique in this research is data collection for 

needs analysis purposes, next is data collection 

for development. The instruments in this study 

were observations, interviews, and 

questionnaires. Observations will also be 

carried out during the Writing course. 

Interviews will be conducted on the lecturers 

who are in charge of the Writing course to 

analyse the need for teaching materials and the 

guidelines that have been used in the teaching 

of these courses. This questionnaire will then 

be used to see student feedback based on the 

material given in the lecture. 

FINDINGS AND DISCUSSION 

1. Situation and Needs Analysis 

In this research, the course study that becomes 

the object of research is the Basic Writing 

course. Several things that will be discussed 

related to lecture activities for the English 

Literature Study Program, State University of 

Jakarta, include analysis of RPS and syllabus 

for lecture activities on whether they are in 

accordance with CEFR standards, lecture 

materials that discuss various topics and 

themes, whether the students' writing skills on 

the theme of local wisdom have reached the 

standards set by CEFR for the undergraduate 

level of the English Literature Study Program, 

as well as evaluation related to the need for 

teaching material models that can be poured in 

the form of textbooks or modules. 

Based on the distribution in the RPS for the 

Basic Writing course, Basic Writing discusses 

how to make good sentences and paragraphs 

and discusses several text genres or types of 

texts studied in the Basic Writing lecture for 16 

meetings, including descriptive text, recount 

text, procedure text as well as the functions, 

structure, and language features in each of 

these texts. Meanwhile, the material taught in 

this lecture follows the instructions based on 

the graduate learning objective as stated in the 

RPS. The course Basic Writing has 

requirements to pass the course, one of the 

requirements is to have special skills in the 

form of being able to demonstrate English 

proficiency which is marked by an 

achievement equivalent to CEFR level B1. 

Based on the assessment table at the CEFR 

level, level B1 has the standard of having the 

ability to write simple continuous texts based 

on familiar topics or topics that match 
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individual interests, as well as being able to 

write letters describing impressions and 

experiences. Furthermore, in the RPS for the 

Basic Writing course which determines the B1 

level in the graduate learning objective, it also 

has stages of learning activities in the form of 

students producing a simple, coherent 

paragraph and producing several types of text. 

This means that the teaching materials and 

learning outcomes of the courses in the RPS 

for the Basic Writing course are in accordance 

with the CEFR level B1 standard. 

Furthermore, after the results obtained that the 

RPS was in accordance with the CEFR level 

B1 standard, the next step is to conduct an  

analysis related to the implementation of 

learning to see the need for teaching materials 

to support the lecture process. 

In implementing the Basic Writing 

learning course, there are several themes 

discussed, including compiling coherent and 

cohesive paragraphs, descriptive paragraphs, 

recounts, and procedures. Furthermore, in 

providing material for each of these themes, 

lecturers do not yet have a module or main 

handbook as teaching materials. Thus, 

lecturers seek and find sources of teaching 

materials for each material from the internet 

such as IELTS material, journal articles, 

websites, or from certain references or 

encyclopaedias that can support related 

materials. In providing material for each 

theme, the lecturer provides certain topics that 

students can use to help express ideas for 

writing. The topics are topics that contain local 

wisdom, such as the variety of cultures that 

students often encounter or discover. 

Local wisdom is the perspective, knowledge, 

and strategy of the local community in dealing 

with problems that arise due to trying to fulfil 

the needs that are close to the cultural 

terminology. The term local wisdom is often 

interpreted by terms such as “local wisdom” or 

“local knowledge” or "local genious". This is 

as explained by Fajarini (2014) that culture as 

knowledge is owned by the community which 

is used as a way of life in interpreting the 

environment through daily activities. Thus, the 

topic of local wisdom is close to the daily 

activities of every human being. 

Furthermore, based on the RPS in this 

Writing course, it is explained that one of the 

special skills demands in this course is being 

able to demonstrate English proficiency which 

is marked by an achievement equivalent to 

CEFR level B1. Meanwhile, based on the 

CEFR Self-Assessment Grid table, it can be 

seen that writing skills that are equivalent to 

CEFR level B1 are students who are able to 

write texts with topics that are familiar or 

someone's interest. As well as able to write 

texts that describe experiences or interests. 

In practice, the following is an 

example of questions from the Writing course 

which contains the theme of local wisdom by 

looking at the CEFR standard.  The questions 

below are examples of midterm exam 

questions: 

Figure 1. Mid-semester exam questions 

 

It means, in learning this Writing course, the 

lecturer gives an example of a question that 

asks students to make a text with the theme of 

local wisdom to see their ability in producing 

literary works or writings containing local 

wisdom as well as taking into account the 

compatibility between the student’s work and 

the demands of special skills in RPS according 

to CEFR level B1 standards. 

Next is another example of questions 

that contain local wisdom, namely the end of 
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semester exam questions shown in the 

following figure: 

Figure 2. End of Semester Exam Questions 

 

The figure is one example that the 

final semester exam questions in the Basic 

Writing course also contain local wisdom. 

Furthermore, when it is associated with the 

demands of special skills in RPS Basic Writing 

which is able to demonstrate English language 

skills according to level B1 (in this case in 

accordance with the table written production) 

that learners are able to compose continuous 

texts in accordance with familiar topics, it can 

be said that the questions in the Basic Writing 

course are in accordance with the CEFR level 

B1 standard. 

Furthermore, the results of the students’ 

answers to the two questions are as follows. 

1. Examples of answers to the midterm exam 

questions about field observation or library 

observation about Indonesia: 

 
Figure 3. Student Mid-Semester Exam 

Answers 

 

From the examples of students' answers, we 

can see that students are able to compose 

paragraphs of descriptions about local culture 

or wisdom in Indonesia, namely from the 

Maluku region. Furthermore, when adjusted to 

the RPS regarding the special skills that 

students must have, namely language skills 

according to CEFR level B1, it is explained 

that CEFR level B1 students are able to 

compose simple continuous texts on familiar 

topics according to their interests as well as 

share their experiences and interests. By 

looking at examples of student answers to the 

midterm exam questions, it can be seen that 

students are able to compose paragraphs 

containing local wisdom in accordance with 

CEFR level B1 standards. 

2. Examples of answers to final semester exam 

questions: 
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Figure 4. Example of Students’ Final Semester 

Exam Answers 

 

From the students' final exam answers above, 

it can be seen that students are able to compose 

paragraphs about examples of local wisdom 

from Cirebon. Furthermore, if it is adjusted to 

the RPS related to special skills according to 

CEFR level B1, it can be said that students are 

already able to compose paragraphs containing 

local wisdom according to CEFR level B1 

standards.  

Based on the data obtained from the 

results of student assignments, midterm exams 

and final semester exams conducted by 

students, it can be seen that the teaching 

materials in this Writing course have themes 

related to local wisdom and are in accordance 

with the CEFR level B1 standard; and 

furthermore, there is a need for a learning 

module in order make it easier for students to 

compose paragraphs that have cultural 

diversity as well as local wisdom in them. 

Next, to conduct an analysis of the 

need for teaching materials, it is necessary to 

conduct a survey or interview with the lecturer 

in charge of the related course. In this Basic 

Writing course, interviews or surveys have 

been conducted on the teaching materials used 

in studying the materials listed in the RPS 

lesson plans. Based on the results of surveys 

and interviews with lecturers in the Writing 

course, data was obtained regarding how the 

lecturers in the Writing course provided 

material on the types of texts such as how to 

compose a coherent paragraph, write 

descriptive paragraphs, recounts and 

procedures despite not having textbooks, 

modules or fixed handouts. Lecturers explore 

the literacy that are related to the material 

provided from articles in journals, e-books, 

and from other sources that can support and 

enrich understanding of the material. Thus, 

there is no module or handbook used as a 

permanent reference to the related course. 

The next stage in this research is to analyse the 

writing ability of students in the English 

Literature Study Program UNJ. Before 

analysing a student's writing ability, the first 

thing to do is to conduct a survey to see the 

students' writing experience before taking the 

Basic Writing course.     This survey was 

conducted on 44 students in the second 

semester of English Literature study program 

before taking the Basic Writing course. The 

following are the results of the survey on the 

writing experience of students in the English 

Literature study program at UNJ: 

 
Figure 5.1 : Writing experience questionnaire 

response diagram 

 

 
Figure 5.2 Diagram of writing experience 

questionnaire responses 

 

Based on a survey conducted on 44 students, 

from two questions related to writing 
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experience, 97% of students answered they 

had writing experience with 77.3% of their 

writing experience mostly in the form of 

lectures or campus assignments. Furthermore, 

they also prefer free themes or socio-cultural 

themes in writing. Subsequently, with the 

theme given by the lecturer, it also makes it 

easier for students to compose simple writing. 

This corresponds to the following diagram: 

 
Figure 6. Questionnaire response diagram of 

themes that students are interested in writing 

 

From the diagram, it can be seen that the 

percentage of free topics and socio-cultural 

topics have the same percentage, which is 

40.9%. This means that students also have an 

interest in socio-cultural themes as a subject 

material and for writing practice. Next is a 

questionnaire related to the question of the 

need for modules or teaching materials as 

follows: 

 
Figure 7. Response diagram of the module or 

textbook needs questionnaire in the Writing 

course 

 

From the diagram of the questionnaire, 

although only 29 responses answered from 44 

students, all of them answered that they still 

needed modules or textbooks in learning Basic 

Writing courses even though they stated that 

they understood the material presented by the 

lecturers despite the fact that the lecturers had 

not provided a mandatory module or handbook 

as the main reference; Students still hoped that 

there would be a module that could be used to 

assist students in understanding the material 

according to the themes contained in the RPS 

lesson plans. 

2. The Planning for the Drafting of 

Teaching Materials 

Furthermore, taking into account the 

CEFR standards as stated in the Semester 

Learning Plan (RPS), as well as the needs of 

lecturers and students for modules or textbooks 

in lecture activities, then the next step to 

develop a model of teaching materials for the 

Writing course is planning for the creation of 

products by identifying text teaching materials. 

The following is a series of preparation models 

for teaching materials in the Writing course: 

As we know, the CEFR standard covers six 

levels, namely A1, A2, B1, B2, C1, and C2. 

Meanwhile, the agreed CEFR standard for the 

undergraduate level of English Literature at the 

State University of Jakarta in the Writing 

course is equivalent to B1. 

2.1 Defining the CEFR Standard 

As we know, the CEFR standard 

covers six levels, namely A1, A2, B1, B2, C1, 

and C2. Meanwhile, the agreed CEFR standard 

for the undergraduate level of English 

Literature at the State University of Jakarta in 

the Writing course is equivalent to B1. 

2.2 Determining the Semester Lesson Plans 

and Project Assignments 

The Semester Learning Plan for the 

Writing course has a graduate learning 

objective that include behavioural field, 

knowledge, and general skill as well as special 

skills. The field of behaviour includes the 

ability to uphold human values, social 

sensitivity and concern for society and the 

environment as well as internalize academic 

values, norms and ethics. While their field of 

knowledge is able to make a creative work 

independently. Furthermore, the expected 

general skills are being able to think logically, 

critically, systematically, and innovatively in 

applying science and technology as well as 

humanities according to their fields. The next 

field is specific skills related to the ability to 

apply English language skills according to 

CEFR standards which are equivalent to level 

B1. 
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By paying attention to the priority 

fields in the RPS, the model of teaching 

materials containing local wisdom is designed 

in learning the Writing course according to the 

CEFR standard which focuses on making texts 

such as descriptive texts, recount texts, 

procedural texts, and others with local wisdom 

as its content. The content of local wisdom that 

will be used in this teaching material includes 

a variety of cultures or traditions that exist in 

Indonesia. 

2.3 Identifying the Content of Teaching 

Materials 

The following is a simple description of the 

model for the Writing course teaching 

materials containing local wisdom according 

to CEFR standards to be adjusted in the RPS: 

The outline of the teaching material module 

provided is as follows: 

TABLE OF TEXT RELEVANCE WITH THE 
LOCAL WISDOM MATERIAL 

NO TYPE TITLE 

1 Descriptive 
Sabang, 0 KM of 

Indonesia in Weh 
Island 

2 Recount 
An Adventure in 

Natuna Island 

3 Narrative 
Roro Jonggrang and 
Prambanan Temple 

4 Procedure 

How to Make 
"Rendang" from 

Minang West 
Sumatera 

5 Report 
The Beauty of 

Cendrawasih from 
Papua 

6 Discussion 
Tea and Coffee Trends 
in Indonesian Society 

and Youth 

7 Explanation 

The Use of 
Majapahit Flag's 

Heritage in 
Indonesia 
Warship 

8 
Analytical 
Exposition 

The Existence of 
Tourist Villages 

9 
Hortatory 
Exposition 

The Importance of 
Culture in Character 

Education 
10 News Item Tourism Visit in Bali 

 

The types of texts listed in the outline 

of the teaching materials are adapted to the 

content of local wisdom or culture spread in 

Indonesia, from Sabang to Merauke. These 

texts are adapted to the need of both general 

and specific perspective of skills which is the 

graduate learning objective that prioritize 

critical thinking skills towards texts containing 

local wisdom in English. 

Each text will have a variety of 

materials and tasks that include linguistics, 

such as function, structure, language features 

and the meaning contained in each of these 

texts. Furthermore, students are also asked to 

carry out their own self-development related to 

local wisdom according to their experience and 

their environment, in order to train students to 

think creatively and critically according to the 

CEFR level B1 standard criteria. 

 

3. The Production of Teaching Materials 

After the preparation of teaching 

materials in the form of various types of texts 

containing local wisdom adapted to the RPS 

and CEFR standards, the next stage is to 

produce teaching materials through the 

synchronization between those types of texts 

with assignments, such as giving pictures, 

compiling the assignments by asking several 

questions related to the texts as well as giving 

structured assignments in the form of 

compiling simple texts that contains local 

wisdom from the student’s experience as well 

as field observations or interviews with 

community leaders about local wisdom. After 

the synchronization is carried out, the next 

stage is trial and error by applying the use of 

these texts in lectures. 

Thus, it is hoped that these texts can be 

applied in Writing lectures in accordance with 

the CEFR level B1 standards while also 

developing the student’s ability to think 

logically, systematically, creatively, critically, 

and innovatively. 

CONCLUSION 

By looking at lecture activities and 

giving questionnaires to students, it can be 

concluded that the module or textbook with the 

theme of culture or local wisdom can be a 

model for developing teaching materials. 



Volume 2, Number 1 (2022)  LILILACS 

26 
 

Based on a survey conducted on Basic Writing 

lecturers who stated that there was no 

reference in the form of the main module in 

lecture activities, as well as a survey conducted 

to students that state that they still need 

modules or teaching materials for their Basic 

Writing course due to how important and 

necessary these teaching modules are in order 

to help the lecturers and students within their 

Writing course. 

Meanwhile, based on surveys and 

experiences that have been carried out on 

students, it can be seen that students are very 

enthusiastic about themes with social and 

cultural backgrounds in paragraph writing 

activities. This means that a model of teaching 

materials containing local wisdom is needed to 

support students in carrying out writing 

activities in the Basic Writing course. 

Furthermore, with the RPS which requires 

special skills equivalent to CEFR level B1, it 

means that a model of teaching materials with 

themes of local wisdom needs to be provided 

and compiled with reference to the CEFR level 

B1 requirements. 

The model of teaching materials with 

the theme of local wisdom is arranged 

according to the variety of Indonesian cultures 

that exist from Sabang to Merauke in the form 

of texts that provide knowledge to their 

readers, so that students are expected to be able 

to analyse not only the structure of the text, 

linguistics, but also the meaning of each text. 

And so, students have prior knowledge before 

compiling or creating simple texts related to 

local wisdom in accordance with the 

experience and knowledge gained. Thus, in the 

second year of research, a trial of teaching 

materials for the Writing course will be 

arranged with the content of local wisdom and 

CEFR standards. 
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